PREFACE

T

hese Training Materials have been prepared to support school and community training in
School-Based Management, Community Participation, and Active, Creative, Effective, and Joyful Learning.This is a key program of the Government of Indonesia aimed at improving the quality
of basic education by empowering schools and communities and enhancing teacher professionalism.
This package was developed by the Managing Basic Education (MBE) project (USAID) in cooperation with the Ministry of National Education, Creating Learning Communities for
Children(CLCC) project (UNESCO/UNICEF/NZAID) and IAEPB project (AusAID).
It is expected that this package will be used more broadly at schools and in communities according to their need. We recommend that the activities are fully/completely implemented without
ignoring the practical activities, in particular. We will be pleased to receive feedback/comments/
suggestions to improve this book.
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INTRODUCTION

PAKEM 3 Training Materials
A. Introduction
The purpose of the PAKEM program is to improve the quality of education delivered to students through the improvement of learning practices. PAKEM is the Indonesian acronym used
to describe teaching and learning approaches which focus on active, creative, joyful and effective learning.
Traditionally, teaching in Indonesia mainly consists of memorizing facts and processes. As a
consequence, many students leave school or
graduate with insufficient linguistic
compentency and lack the problem-solving
skills and the creativity to face the many challenges in everyday life.
Active, Creative, Effective and Joyful Learning
(PAKEM) has the objective of creating a rich
learning environment, providing students with
the skills, knowledge and attitudes to live life
Group study and problem solving are among
the activities of active learning
effectively . As a result of the PAKEM training,
teachers adopt new learning strategies, including using more interactive group work and engaging students in more practical assignments. The
children are expected to think more independently, rather than being given the answer and
write using their own words, rather than quoting from the blackboard or books. The class
environment created is more amicable for the children, and includes displays of student work
as well as interesting visual aids.
During the PAKEM 1 training , the participants are introduced to the concept of active learning.
They learn about what PAKEM is, and why the approach places the students at the center of
the teaching and learning process to improve learning quality. The focus of the training is to
identify the situations of active learning as modeled by the facilitators, and practice these strategies in actual learning situations using local schools.
PAKEM 2 develops previously introduced concepts and explores the management of active
learning classes as well as effective teaching strategies which develop the students’ ability to
think and solve problems. The participants continue to develop their understanding of active
learning by creating learning scenarios and lesson plans for groups and individuals with the
facilitator’s assistance. These lesson plans are tested once again in classes at the local schools,
and followed by a session of constructive feedback for the participants.
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PAKEM 1 and 2 mainly focus on active classes and concentrate on the students, with an emphasis on the development of a single learning scenario. The PAKEM 3 training focuses on
broader planning skills and the application of active learning using a standards based curriculum.
There is also a strong focus on the development of reflective skills for more effective teaching
and learning.

B. Competence-based Curriculum and Active Learning
The Ministry of Education of the Republic of Indonesia recently introduced a new curriculum
(Permen 22). This competence-based curriculum is organized based on class level, describing
the competencies that students should demonstrate. This curriculum is an outline or framework around which teachers develop their school and class programs. These competencies
must be taught, but teachers have the flexibility to plan and implement their own programs.
Such flexibility allows teachers to develop curriculum that is relevant to their students’ needs
and provides the opportunity for teachers to develop activities in a meaningful context.
This curriculum cannot be taught like the previous curriculum. The previous curriculum was a
prescriptive curriculum which described
the contents and the order of teaching
activities. There is an expectation in the
new curriculum that the teachers develop
plans and activities that will provide students with the opportunity to demonstrate certain competencies. The topics
and contexts for the demonstration of
the students’ competencies must be
planned and designed by the teachers.
The new curriculum requires new methods for its implementation and teachers
need a new approach in planning and
implementing curriculum. It is literally impossible to teach hundreds of competencies in isolation and to teach them one at a time. This method will only result in frustration and disappointment, and in the end the teachers will refuse the new curriculum on the grounds that it is too
difficult to use.
The PAKEM 3 training introduces the new standards based curriculum and provides a process
for planning and implementing the new curriculum. There needs to be a description of the”big
picture” of the curriculum, so that the teachers can see all the competencies that must be
taught within a year and organize them in more manageable themes and topics.
First of all, the curriculum has to be seen in its entirety, and is then broken down into a program
of themes that will be taught during the academic year. The planning process starts from “The
Big Picture”. The annual planning is broken down to semesters and thematic planning, and finally
2
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to weekly and daily planning.
The basic concepts of assessment and evaluation from the Standard of Contents (Permen 22)
are introduced during the PAKEM 3 training . In the Standard of Contents (PERMEN 22),
assessment is related to the collection of data on the performance of the students and uses this
information to determine the progress towards the attainment of the targeted competencies.
An overview of the methods of data-collection is presented along with the activities to develop
a data collection format, such as focused observation.

C. How To Use The Training Materials
The PAKEM 3 training materials comprise 2 parts:
1.

Main units
Units 1 – 6 are to be done by all participants, regardless of their school subject groups.
The activities can be applied and are relevant to the curriculum for all school subjects.
Activities such as theme-planning can be focused on materials based on the school subjects. These units require 2 and a half days of the training program.

2.

Units based on specific school subjects
The second part of the training materials includes special units for specific subjects. These
units provide more in-depth activities in relation to the school subjects included in the
curriculum. School subject units are given for Bahasa Indonesia, English, Mathematics, Natural
Science, Social Science and Early Grades. Participants only work on one subject specific
unit, depending on their group. These units require one day of the training program.
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Notes for the Facilitators
Time allocation
The schedule of these activities provides a general guideline to complete the training program
within three and a half days. The suggested time allocation may vary depending on the needs and
conditions that must be met by the participants. Some groups might need a full time allocation
to finish the activities, while the others might be able to complete the activities in a shorter
period of time. Based on the time allocation provided, the facilitators need to be flexible in using
the time given for the activities. Mapping Competencies, for example, is a new concept for many
participants, and they need to be given ample time and assistance to complete this process. If
the participants are rushed to finish it, they may not obtain the required information or feel
confident in completing assignments at another time.

Materials and Sources
A number of units, both core and subject specific, require the organization of materials and
resources. The training will run smoothly if the materials are prepared and organized a day
beforehand. In the beginning of every unit, materials and sources need to be checked.

Learning Journal
Learning journal is introduced in Unit 1 and the participants are asked to write their reflections
in their journals at the end of the workshop every day. Participants must complete this assignment before they leave the room. If possible, the facilitator collects the journals and gives feedback by writing comments concerning their reflections with encouragement. The facilitators
should do this in the afternoon/night after the completion of the workshop activities. The
journals that are taken by the facilitators are then returned to the participants the next morning. After the facilitator models the process, on the second and third days of the workshop, the
participants exchange their journals and give responses to their friends’ reflections.
Every day, at the beginning of the workshop, a short period of time should be allocated for
returning the journals to the owners and giving time for the participants to read each other’s
journals and share comments.

T R A I N I N G

P A C K A G E

3

5

UNIT 1:

LEARNING JOURNAL

UNIT 1 : LEARNING JOURNAL

UNIT 1:

LEARNING JOURNAL
Duration: 1 hour

A. NOTE FOR FACILITATOR
The ability to describe and reflect on learning, to find weaknesses and identify points to be
improved are important skills to be developed by the learner. These skills assist the development of independent learning. Teachers as learners should develop these same skills.
Both teachers and students can use the technique of keeping a learning journal to assist their
self reflection. The journal provides a vehicle for discussing and analysing learning situations
with the aim of improving through reflection. Both teachers and students need to learn how to
reflect on their learning, as initially, most merely describe learning situations, and do not have
the skills to analyse the situation.
This unit introduces the learning journal as a means of reflecting on learning, rather than describing in subjective ways.

B. OBJECTIVES
•
•
•

To introduce the reflection process as an important part of learning
To recognise the difference between description and reflection
To write a learning journal during the workshop

C. RESOURCES/MATERIALS
•
•
•

Cardboard paper/markers (felt pen)
A note book for each participant to write a learning journal
“ issues and thoughts” chart for display on the wall
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UNIT 1 : LEARNING JOURNAL

D. ACTIVITY STEPS

1.

Introduction (30 minutes)
Facilitator presents the slides (Powerpoint/transparency) : Learning : What is learning?
Participants are asked to take a few minutes in pairs to answer the following questions:
a) What is your interpretation of “learning”? (a change of behaviour and comprehension,
that is built upon what is known to comprehend what is not known)
b) How do you learn? (through observation, practicing, emulating etc)
c) What helps you learn most? (feedback on performance)
The results of the pairwork are discussed in groups. Facilitator notes down comments.
Discuss.
Facilitator explains that “thinking about thinking” (metacognition) is an important learning
tool and that the ability to conduct in-depth thinking on what is going on in teaching
practices will help us to improve our understanding and allow for changes in the way we
understand things (diagram).
A learning journal is one of the concrete ways in which metacognitive thinking can be
recorded and discussed.

2.

Examples of Learning Journal (15 minutes)
a) The facilitator distributes a Learning Journal to each participant and explains that
during workshop, the participants will make “entries” in their journals. The facilitator
needs to emphasize that the entries are not just based on the daily events, but should
reflect participants’ feelings and give information concerning the reasons for such
feelings.
b) Example 2 of Journal Entry is shown (powerpoint slide/transparency). Ask participants to read and tell the difference (one is a description about a lesson, the other is
a reflection. Ask the participants to look at the differences and to discuss them.

10
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c) Ask the participants to write the following questions for a reflection of the day
(powerpoint slide/transparency):
•
•
•
•

What
What
What
What

is interesting today and why?
is challenging today and why?
is confusing today and why?
would you like to know more about?

At the end of the first day, the participants are given
time to answer those questions, before they leave.
3.

Journal writing (15 minutes)
a) Every participant is asked to write a journal entry on a learning activity they have been
involved in using the given questions as guideline (2c).
b) Groups discuss the journal entries made by them and discuss were they reflective or
descriptive. What features made them reflective?

4.

Issues and thoughts chart (5 minutes)
Show the “issues and thoughts” chart (a large piece of paper) displayed on the wall to the
participants. Inform them that they may write on the chart each time they feel that there
are issues to be discussed further. They may add issues anytime during the training. These
issues will be visited again during an open forum on the last day of the training. Ask the
participants to write their expectations of the training on the chart. Explain that time will
be provided at the end of the session to discuss issues and the extent to which their
expectations are fulfilled.
The participants and the facilitator need to be given time to write their learning journal at
the end of each day, prior to leaving the workshop room/session. The facilitator reads
their personal journal entry as an example for the participants. Subsequently, the facilitator collects the participants’ journals and comments on them each day.

Attachment :
1.
2.
3.
4.

slide (powerpoint/transparency)
slide (powerpoint/transparency)
slide (powerpoint/transparency)
slide (powerpoint/transparency)
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UNIT 2:

OPERATIONAL
CURRICULUM

UNIT 2 : OPERATIONAL CURRICULUM

UNIT 2:

OPERATIONAL
CURRICULUM
Duration: 1 hour

A. NOTES FOR THE FACILITATOR
With Regional Autonomy Law No 22/1999 having become effective, all districts have the authority to set the course for their educational policy.
Regional autonomy entails autonomy in the field of education, and one of its concrete aspects is
the fact that the development of curriculum is no longer centralised. Law No. 20 of 2003 Article
36 Paragraph 2 states that Curricula at all levels and of all types of education are developed
based on the priciple of diversification and in accordance with the educational units, regional
potentials, and students concerned. Furthermore, Article 37 stipulates that elementary and
secondary education curricula must include the following: religious education, civics, language,
mathematics, natural science, social science, arts and culture, physical education, craft/vocational
education, and local content.
In the process of designing elementary and secondary school curricula, the government only
provides the basic framework and structure. Elementary and secondary school curricula are
developed in accordance with their relevance by each individual educational group or unit and
school/Islamic school committee under the coordination and supervision of the Education
Service Office or the Regency/City Office of the Ministry of Religious Affair for elementary
education and the Provincial Office of the Ministry for Secondary Education (Article 38 Law
No. 20 year 2003).
Government Regulation No. 19 year 2005 states that the basic curriculum framework is established with the purpose of providing guidance in the formulation of educational unit level curriculum and syllabus for each educational unit. Educational unit level curriculum is an operational curriculum designed by and implemented at each educational unit.
This unit provides an opportunity for participants to explore the guidelines for the preparation
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UNIT 2 : OPERATIONAL CURRICULUM

of a detailed educational unit level curriculum. Thus, it is expected that schools and teachers will
be able to understand better their respective roles in the preparation of Educational Unit Level
Curriculum.

B. OBJECTIVES
•
•
•

To understand the general definition of curriculum
To understand Ministerial Regulation (Permen) Number 22
To study the tasks that wil be performed by schools and teachers with regards to
Permen 22

C. RESOURCES/MATERIALS
•
•

Ministerial Regulation No 22 and its attachment
Paper and marker

D. ACTIVITY STEPS

1.

Introduction (10 minutes)
Facilitator introduces and discusses the important points of unit 2. Emphasis should be
placed on the importance of this unit in relation to its consequences for teachers and
schools.

2.

Discussion: On Curriculum (30 minutes)
Participants are divided into groups, each group is given the reading materials (Permen 22):
•

18

Group A discusses the part on Standards for Content (consisting of: Chapter 1 Intro-
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duction, Chapter II Basic Framework and Curriculum Structure; Chapter III Study
Load; Chapter IV Educational Calendar)
•

Group B discusses Standards and Content for each subject (with the exception of
the initial class)

Each group writes important notes about their findings and exchanges information.

3.

Identifying Curriculum-Related Issues (25 minutes)
Each group (group A and B) discusses the following:
•

Each school develops its own curriculum:
- What needs to be done by the school?

•

The teachers develop learning experience based on basic competency:
- What learning resources can be used and how to make those resources useful for
the students?
- When do we have to develop the indicators?

•

The teachers develop syllabus:
- What are the components that need to be included in a syllabus?
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COMPETENCE
MAPPING

UNIT 3 : COMPETENCE MAPPING

UNIT 3 :

COMPETENCE MAPPING
Duration: 2 hours and 30 minutes

A. NOTE FOR FACILITATORS
This unit gives an opportunity for participants to study thoroughly the Competencies set forth
in the Standards for Content for each subject (KTSP). A deeper understanding of the structure
and content of the Standards for Content is to be acquired through a process known as
‘Standard of Contents Mapping/Scanning.’
The objective of competence mapping is to help
us obtain a general, comprehensive illustration of
the competencies contained in the Standard of
Contents, (KTSP) and to find a way to organize
them properly. The mapping and organization of
the aforementioned competencies are required
in order to enable us to prepare a systematic
learning plan.
This mapping process includes a thorough study
of competencies and the development of themes
which are relevant to learners using referred
competencies. These themes are expected to
provide learning contexts so that the competencies taught are not perceived as independent and separate fragments. Up to the present time,
each field of competence has been taught separately. This competence mapping is expected to
identify contexts where competencies can be taught together with the themes as the ‘unifying
umbrella’ or the golden thread to link competencies.
At the Elementary School (SD) level, class teachers teach every subject so competencies in
relevant themes can be organized across subjects. At the Junior High (SMP) level, such organization is performed within an individual subject, without precluding the possibility of relating it to
other subjects.
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Not all competencies can be included in a theme, and teachers should not force a competency
into a theme when it is clearly unsuitable. Sometimes competencies must be taught separately,
and not as part of a theme, for example, some specific mathematical competencies. The themes
provide a means for organizing most of the competencies.
It is extremely important to conduct the activities on a step by step basis, allowing for sufficient
time for the participants to complete each of these steps. The facilitator needs to introduce
each step of the process, and monitor the progress of the participants as they complete each
step.

B. OBJECTIVES
•
•
•

to produce a competence map for one semester,
to develop relevant themes,
to organize competencies under relevant themes.

C. SOURCES/MATERIALS
•
•
•

Power Point OHP/Slide for Unit 3
A large piece of paper, scissors, glue, marker
Photo copies of SD and SMP Standards Based curriculum (all subjects)

Note:
•
•
•

SD is divided into 6 groups, each teacher using the Standards for subjects ( KTSP) he/
she is teaching
SMP implements Standards for subjects (KTSP) for classes 7, 8, and 9
Each participant prepares a competence map for the current semester.

D. ACTIVITY STEPS
a.

Inform the participants that they will prepare a competence map by arranging selected competencies into themes which will be used as the basis for a systematic,
logical, contextual, and meaningful learning plan.

b. The participants are divided into groups
• SD: the participants are divided into grade groups. The groups require photocopied sets of the relevant semester competencies for their grade level. These should
be copied single-sided to allow participants to cut the individual Standard Competencies.
24
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• SMP: should be directed to the 7th, 8th, and 9th grade groups. The relevant competencies for a semester should be photocopied single sided.
Instructions for SD ( Primary School) groups
a) Give each group the relevant grade level competencies for one semester. The group
also needs a large piece of paper on which to organize and paste the competencies.Tell
the participants they are not to paste anything until the whole competency scan is
completed, but they may move competencies around as they develop their map.
NOTE: Rather than giving them all the subjects at once, which can create confusion,
the facilitator can better assist the mapping process by working with one subject at a
time.
a.

Begin with Social Science competencies. This subject is good to begin with because it
is easy to identify the theme(s) for the semester. Cut out the Standard Competencies
for a given semester. Place the Standard Competency at the top of a large piece of
paper (The inclusion of this standard of competence serves to remind teachers of the
overall competence which students must demonstrate) Do not paste anything yet.

b. Look for themes which may be obvious or arise from the Standard Competencies.
Write the theme(s) on a small piece of paper and place on the chart. (See diagram
following).
Next, look at the basic competencies for this subject and see whether they fit under
the suggested themes. Place them under the themes identified.
c.

Next, take the Natural Science curriculum for the chosen semester. Cut the Standard
Competencies and place them at the top of the page. Look for themes which may be
obvious or arise from the Standard Competencies. Write any new themes on a small
piece of paper and add to the chart. Look at the basic competencies for this subject,
cut them into individual competencies and place them into the identified themes if
they fit.

d. After completing Social Science and Science, complete the same process for the Bahasa
Indonesia and Mathematics curriculum. Basic competencies that can be included in
several themes should be placed in the middle of the chart with arrows to indicate in
which themes these are to be used. Remember that many competencies in Bahasa
Indonesia will be taught frequently during the semester across themes and subjects.
Place these in the middle of the chart.
e.

Basic competencies that cannot be included in the themes, should be placed at the
bottom (as indicated in the diagram). When participants are happy with the themes
identified and the allocation of competencies, glue the pieces to the chart to finish the
competency map.
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Instructions for SMP ( Junior High School teachers) groups
The process for developing the competency map for SMP is much the same as SD, however
participants will work with competencies from their subject only.
a) Cut out the Standard Competencies for the subject for a particular semester. The
Standard Competencies should be placed at the top of a large piece of paper (The
inclusion of this standard of competence serves to remind teachers of the overall
competence which students must demonstrate). Do not paste anything yet.
b) Participants should read carefully and understand the Standard Competencies and
basic competencies for the subject. They should look for given or appropriate themes
which could be used to assist in organizing the basic competencies. Write the theme(s)
on small pieces of paper and place them on the chart. Do not paste yet.
c) Cut up the basic competencies for the subject and try to allocate them to one or
more of the identified themes.
d) Basic competencies that can be included under several themes should be placed in
the middle (inside the circle marked with an arrow pointing towards the appropriate
themes).
e) Basic competencies which cannot be included in the themes, should be placed at the
bottom (as indicated in the diagram)
f)

26

When the participants are happy with their competency map, paste to complete.
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Look at the following diagram

Prepare a list of themes based on the themes produced
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UNIT 4 :

SUBJECT SPECIFIC
•
•
•
•
•
•

UNIT EARLY GRADES
UNIT INDONESIA LANGUAGE
UNIT ENGLISH LANGUAGE
UNIT SOCIAL STUDIES
UNIT SCIENCE
UNIT MATHEMATICS

UNIT 4 :

SUBJECT SPECIFIC UNIT
EARLY GRADES
A . CURRICULUM STRUCTURE
AND SCHEDULING
B . DEVELOPMENT OF READING
AND WRITING SKILLS USING
BIG BOOKS

UNIT 4 : SUBJECT SPECIFIC UNIT EARLY GRADES

UNIT 4 :

SUBJECT SPECIFIC
UNIT EARLY GRADES
A. CURRICULUM STRUCTURE AND SCHEDULING
Duration: 2 hours and 30 minutes

A. NOTE FOR FACILITATORS
There are many school subjects that must be taught in class each week. Schools and teachers
must consider how those school subjects will be scheduled. Schools must determine which
main school subjects and extra-curricular activities are to be taught, and how many hours are
to be allocated for each school subject. If there are special teachers, their time needs to be
allocated according to a lesson schedule.
Lesson schedules must be planned jointly by principals and teachers. Possibilities, alternatives
and concerns need to be discussed at the school level, and teachers must work together to
develop a suitable lesson schedule. Teachers need a realistic schedule.
Thematic planning for early classes does not mean that those teachers do not need lesson
schedules. In reality, they truly need them. If teachers do not realize how many hours in a week
they have to teach for a certain school subject, for instance mathematics, they might be teaching
less time than the necessary hours. In the thematic approach, adequate time must be provided,
in accordance with the allocated time.

B. OBJECTIVES
•

Identifying school subjects that will be taught in the school schedule

•

Knowing precisely the recommended time allocation for every school subject and
considering such time allocations when preparing the school schedule

•

Preparing lesson schedules for grades 1 and 2
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C. SOURCES/MATERIALS
•

Power point presentation/ “ Curriculum Structure”

•

A large piece of paper

D. ACTIVITY STEPS

1.

Introduction (15 minutes)
The facilitator explains the importance of lesson schedules and informs that every school
or region have their own considerations in determining their lesson schedules.
a) Participants discuss together with the facilitator:
•
•
•
•

Why do they need lesson schedules?
When must lesson schedules be prepared?
Who must make a decision?
What are the things that have to be taken into account/what issues need to be
considered?

b) Write down the participants responses on the white board for discussion
2.

Discussions on school subjects (30 minutes)
The facilitator shows a few examples of lesson schedules from different schools. Participants are invited to see what the differences are in the schedules, and then sort them out
into different groups and discuss which school subjects should be best taught to students.
•

•

36

Why do students have to learn those school subjects? (Ministry of National Education provision, school decision)
Which school subjects require more time? Why? (Ministry of National Education, school,
how many hours)
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The facilitator then asks the group to report on the discussion results. (The facilitator adds a
few necessary concerns)
3.

Arranging lesson schedules (45 minutes)

Lesson Schedule Example

4.

Discussing group results (30 minutes)
a) Ask the participants to look at other groups’ results, see the different formats of the
lesson schedules, write down the differences and ask questions on butcher’s paper.
Place the results on each table.
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b)
5.

The groups return to their tables and read the notes from the other groups. They
should discuss the questions in the notes.

Conclusion (30 minutes)
The facilitator asks each group to look at the comments and suggestions and make improvements/additions based on the discussions. The discussions are conducted in the
form of a plenary meeting with a schedule arranging process and the final results.

38
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B. DEVELOPMENT OF READING AND
WRITING SKILLS USING BIG BOOKS
Duration: 2 hours and 30 minutes

A. NOTE FOR FACILITATORS
What is reading? Reading is the process of developing/obtaining meaning from written text. In
developing meaning from written text, readers combine what they know about the world, the
topic of the text, language grammar and structure used in the text, and how verbal language
relates to the alphabet, words, visual elements and symbols on the pages concerned.
For years there have been arguments and disagreements regarding the teaching of reading.
Approaches described as “bottom up”, emphasize decoding and phonics, with a major emphasis
on sounds and alphabet introduction as the favoured method for teaching reading. This orientation has received heavy criticism because of its narrow perspective related to gaining meaning
and due to the lack of emphasis on comprehension and input provided by the readers during
reading activities.
Another approach includes the teaching of “top down” reading, using an integrated language
approach. This approach has been criticized because it depends heavily on the context to
understand words while it fails to recognize the importance of phonemic skills teaching.
Recently, the teaching of reading has acknowledged the importance of both approaches, and has
focused on reading activities based on a balanced approach, emphasizing the importance to use
elements of both methods.
The balanced approach to reading includes the following:
•
•
•
•

Treating meaning as the core of reading
Recognising the relationship between reading and writing
Recognising the importance of context in reading
Equal emphasis on grammar, comprehension and phonetic skills.

B. LEARNING HOW TO READ
Children start to learn how to read long before they go to school. They come to school with
experience in recognizing signs, advertisements on the television, writings on food packaging,
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and an experience with letters and newspapers read by their parents. Writing in the children’s
world creates awareness among them about the manner in which reading is used in the community. This awareness is one of the most
important experiences brought along by
children as they are entering school.
However, children can obtain the richest
and most beneficial reading experience from
books. Books provide an important relation
between reading for learning to read and
learning to speak.
Good books require children to obtain
meaning from literature, experience from
stories and rhymes, and of course, from the
words of the text. These books enable children to develop the kind of reading experience they
need when they are first introduced to reading materials at school.
Big Books are an effective way to develop motivation when teaching reading in the early grades.
The Big Book is a large size so all children can see the text clearly, contains interesting pictures
and colours and uses simple sentences which are frequently repeated. Most importantly however, it uses language which is appropriate to the students’ needs. The Big Book can be used as
a focus to teach reading skills, such as reading to find out meaning, reading in context, recognizing the meaning of words, activities to divide words into sounds, basic grammar, punctuation, etc.
In teaching this unit, teachers will use Big Books and demonstrate their use in class. It requires
certain time and effort to make a Big Book, but it will be an important resource and it can be
used repeatedly in class. Children perhaps want to listen and read the story repeatedly, and will
read it by themselves frequently when the Big Book is displayed.
This kind of reading approach is known as “Reading Together”. Further explanation regarding
“Reading Together” is attached at the end of this unit.

C. OBJECTIVES
•
•
•
•

To participate in Reading Together
To identify reading skills and strategies developed in the experience of Reading Together
To complete reading activities from the Big Book
To create a Big Book related to a theme, with well structured text and accurate
illustrations
To demonstrate Reading Together activities from the Big Book.

•
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D. SOURCES AND MEDIA
•
•
•
•
•
•
•
•

Big Book (original or self-made)
Word card with key words or sentences from the story. Each group will be given
different cards
Carton/Zigzag paper (long paper which is folded into a zigzag shape)
Manila paper, white color for Big Book cover / old big calendar
Photo copy paper
Glue, scissors
Used materials: Magazines, remnants of fabrics
Marker, black wool thread

E. ACTIVITY STEPS

1.

Introductory Discussion (15 minutes)
a) Divide participants into 4 groups (or more). Each group shares their experiences
related to preliminary reading and writing activities at respective schools. They discuss
methods of teaching reading and the main sources used.
b) The facilitator guides the group discussion and writes down key words and key issues
on the board.

2.

Simulation using Big Book (45 minutes)
a.

The facilitator models the shared reading of a Big Book to participants.While displaying
the Big Book, the facilitator reads the story and actively involves the participants in the
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process. The facilitator asks participants to guess the story by looking
at the book cover and discuss it.
Then the facilitator reads the book
with intonation and expression, and
invites participants to join in with
the reading.The facilitator must maintain a two-way communication with
participants and eye contact is very
important.
b) The facilitator shows several words/
sentences from the story on word cards and asks the participants to arrange the
word cards in a correct order to make a story. The facilitator then distributes several
word cards to the group and asks them to arrange them to form sentences. Each
group is given a different sentence to be reconstructed. The facilitator then asks each
group to put the sentences on the board in accordance with the sequence of the
story.
c) After all sentences are put on the board, the class reads the story under the facilitator’s
guidance. Incorrect sequences should be noted. When completed, the facilitator collects the cards from the board.
d) The facilitator distributes zigzag paper to all participants, and they have to re-tell the
story using a script. They can first draw a picture before writing down the actual
words. A sample of zigzag book is indicated below.

3.

Discussion (15 minutes)
a) Each group discusses their activities. Discuss the use of language in the book, the
facilitator’s way of reading, readiness to read, intonation, expression, and their ability to
feel like students. What kind of language skills are developed by the activities? Write
down the discussion results on a piece of paper and collect it to be discussed together.
b) The facilitator summarizes all discussion results. The facilitator stresses the importance of using pictures, simple and repeated text characteristics, and how pictures
and the context of the text help students to understand the meaning of the articles.

4.

Making a Big Book (2 hours 30 minutes)
a) The facilitator shows the Big Book to the participants as an example. Characteristics of
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the book need to be discussed, for example: lay out, the print which must be large and
clear, word selection, text style, and others.
b) In each group, the participants make a story draft to be composed as a Big Book. The
number of pages is limited to eight and must be relevant to the theme selected from
the curriculum scan in the previous training session. The participants write a simple
story draft. It must be noted that words appropriate for the students’ level need to be
used. When completed, it needs to be discussed in the group before presented to the
facilitator.
c) By using various available materials, each participant prepares a Big Book which will be
maintained as a learning resource in class. Each participant uses previously discussed
words or sentences, but they have the liberty to use or draw by themselves. The
facilitator guides them in completing their work and provides input whenever necessary.

5.

Discussion (30 minutes)
a) When finished, all groups put their Big Books
on the desk and the participants can look
around to examine those books and share
ideas in the class discussion. The facilitator
provides inputs in the discussion. Discuss
also any problems encountered during the
process of book composing.
b) If time is available, each participant can read
their respective book in front of their
peers. The facilitator asks one or two persons to step forward to read their story
book.
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F. MATERIAL FOR PATICIPANTS
TIPS FOR COMPOSING A BIG BOOK
•

Compose a story with an interesting topic and close to the children’s experience. Big
Books which contain a story related to a theme can be used by the teacher when
teaching the relevant theme and can be used repeatedly for reading and writing activities.

•

The purpose of making a Big Book is to enable the teacher to use it as reference
material for writing and reading activities in class. Therefore, words or sentences used
must be simple and appropriate to the students’ needs, for example, using repeated
words or sentences.
- I see a snake, and the snake sees me. Where is the snake?
- I see a monkey, and the monkey sees me. Where is the monkey?
- I see a bird, and the bird sees me. Where is the bird?

•

The words used should be appropriate to the class level, but repeated words or
sentences can be inserted.

•

Illustrations should help children understand the story and assist students in completing reading activities. Interesting additions such as guessing a picture by using a
piece of paper to cover a specific picture add interest and encourage comprehension
skills.

•

Font type must be large enough to be read, and simple, without too many variations in
the form. Variations of font type can be used for title only.

•

For beginners, give simple words in limited numbers, so the number of pictures may
need to be increased. Pictures provide additional opportunities for discussion.

•

Try to make a very interesting book so that students are interested in reading it by
themselves or together with their teacher.

WHAT CAN BE DONE WITH A BIG BOOK?
(Ideas for Learning and Teaching Activities)
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•

Read a story in front of the class while pointing out the words so that students can
see the text and structure of the language.

•

Read the story slowly, discuss the picture, and ask questions regarding the visual con-
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tent on the page of the book, raising a problem. Invite the students to predict what will
happen next. Re-read, and ask all of the class to follow it.
•

Cover some key words with a piece of paper, ask them to guess. For example: I see a
bird, the bird sees me. Where is the bird?
I ——— monkey, monkey ———— me. Where ———?

•

Use selected words, written on the card, and ask the students to use the words in
various activities, such as selecting the correct word to fill the gap)

•

After reading several times and once the students know the story, invite them to
compose random sentences to tell the same story as the one written in the book.

•

Ask the students to write a book by re-writing the story. The teacher can write key
words to assist this activity.

•

Change the story, but not too much. For example :
- I see a bird, the bird sees me. Where is the bird?
To be
I see a policeman. The policeman sees me. Where is the policeman?

•

Use available books to introduce other concepts, for example math.
- number of animals, big, small, above / below

•

Invite students to create new stories or write new books containing the students’
own story. The teacher then writes the words and students will be given an opportunity to draw.
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UNIT 4 :

SUBJECT SPECIFIC UNIT
INDONESIA LANGUAGE
A. TEXT DEVELOPMENT
Duration: 3 hours and 30 minutes

A. NOTE FOR FACILITATORS
The main objective of the Indonesian language subject curriculum is the development of and
capacity to use verbal and written language effectively (ie. speaking, listening, reading, and writing). Therefore, students are expected to be able to understand and compose various texts for
both verbal and written language. Each text type has the aim of developing certain communicative modes, structure, and language characteristics. In order to understand and analyse texts,
students must be familiar with a variety of text types.

B. OBJECTIVES
After participating in the activities in this section, the participants are expected to acquire the
following abilities:
•
•
•

to recognize various types of texts
to understand the objectives, structure, and language characteristics of various types
of texts
to create various simple texts
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C. SOURCES/MATERIALS
•
•
•
•

Example of various types of text (newspaper, magazine, and others)
Paper and marker
Scissors
Glue

D. ACTIVITY STEPS

1.

Introduction (15 minutes)
The facilitator explains the benefits of verbal and written texts in Indonesian Language
learning (15 minutes)

2.

Text Comprehension (30 minutes)
The participants are divided into several groups. Each group is provided with a type of
text. They read and try to understand the text by answering the questions and retelling
the text in their own words to the other groups.

3.

Text Analysis (45 minutes)
a.

The participants are divided into several groups. Each group receives various texts
and conducts an observation.

b. Each group analyses the texts read. In the analysis, the participants try to find the
communicative objective of the text, text structure, and language characteristics of
each text. The results are written down and reported or displayed.
50
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d. The participants look for ideas by walking around and seeing the results of other
groups and give feedback.

4.

e.

The facilitators provide confirmation on the objective, structure and language characteristics of the texts in general.

f.

The participants revise the work results of their own group.

Text Composition (75 minutes)
The participants compose texts individually. The texts are related to the themes selected
in the curriculum scan. The texts composed are exchanged with other participants for
input. The texts are revised and displayed.

5.

Feedback (30 minutes)
The participants look for ideas by walking around and seeing the results of other groups
and give feedback.

6.

Reflection (15 minutes)
a) The participants individually reflect on their learning experience that day.
b) The participants write down interesting, challenging, confusing matters, and matters to
be studied further.
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F. MATERIAL FOR PATICIPANTS
Work Sheet
Group Assignments
a.

Read and try to understand the following texts and explain or retell them in your
own words to other groups!

b. Hold a group discussion to discover the communicative objectives, structure, and
language characteristics of each type of text! Report or display the results to be observed by others.
c.

Compose text in accordance with the aforementioned structures and characteristics.

Type of Text
Indonesian Language Discourse

NARRATION
Objectives
The purpose of narration texts is usually to present entertaining stories and to provide information or inspiration. Several important things that should be noted include the presence of
the characters and the sequence of places, events, and times.
Language Features

52

•

Narration usually begins with an orientation to introduce the setting (place of event
and characters) to provide information background.

•

Narration body is a series of events, alternated by several complications (problems).
Sometimes there is a series of complications, along with subplots with the aim of
adding humor or suspense, or to develop the main plot.

•

Complications are solved at the end (a solution). Often, the main character experiences changes in condition, and other characters may experience positive changes in
behavior or personality.

•

Narration is often, although not always, written using the past tense (English Language)
and may be written in the first person (I, we) or the third person (he/she, they).
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Example of Narration
Narration includes: novels, plays, legends and myths, fantasy, drama scripts, radio or TV scripts,
short stories and some poems.

DESCRIPTION
Objectives
The aim of description is to illustrate or describe objects or atmosphere. Details are the important things that need to be taken into account.
Language Features
•

Description usually begins with the orientation on an object or atmosphere with the
aim of providing background information.

•

Description body comprises object and atmosphere details. It usually begins with a
larger part moving toward a smaller part or vice versa.

•

Description is often, although not always, written in the present tense (English Language). In Indonesian language it is often written in the time of occurrence. In addition,
description is often dominated by pronouns, both in relation to persons or things.

Example of Description
Description usually integrates into narration. Several examples of such text include: novels,
plays, legends and myths, fantasy, drama scripts, radio or TV scripts, short stories and some
poems.

EXPOSITION
Objectives
The objective of an exposition is to provide information to readers, listeners or audiences, to
understand the writer’s or speaker’s viewpoint.
Language Features
•
•
•
•

Exposition usually begins with background information on the topic concerned
Such statements are accompanied by a series of data, evidence, and other information
supporting the writer’s or speaker’s viewpoint
Exposition may be concluded with a statement explaining the writer’s viewpoint
Exposition is usually written by using common preposition such as ….. to relate information.
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Example of Exposition
Some examples of exposition are found in news, newspaper headlines/editorials, newspaper
articles, and letters to the editor.

ARGUMENTATION
Objective
The purpose of argumentation is to convince readers, listeners or audiences, to agree with the
writer’s or speaker’s viewpoint. This discourse may take the form of personal response related
to texts, or performances such as plays, books, concerts, films, TV shows, tourist resorts, CDs or
videos.
Language Features
•

An exposition usually begins with a statement of position explaining the writer’s or
speaker’s viewpoint. Background information on the topic concerned may also be
included. It usually begins with background information which provides basic information such as information on the writer and publisher (book), main characters
and director (film), main actors, scenario writer, TV station, time and date (TV show),
setting and performer (concert).

•

This statement of position is accompanied with a series of arguments supporting the
writer’s or speaker’s viewpoint. The argument is stated in a logical manner, and sometimes opinion is expressed as if it were a fact.

•

Argumentation is concluded by a firm statement of position, restating the writer’s
viewpoint

•

Argumentation is usually written in present tense (English Language), using contrast
preposition such as therefore, or however to relate arguments.

Example of Argumentation
Some examples of argumentation are found in newspaper headlines/editorials, essays, newspaper articles, letters to the editor, and others.

PERSUASION
Objective
The objective of persuasion text is to convince readers, listeners or audiences, to act in a
particular manner and to agree with the writer’s or speaker’s viewpoint.
Language Features
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•

A persuasion usually begins with a statement of position stating the writer’s or speaker’s
viewpoint. Background information on the topic concerned may also be included.

•

This statement of position is accompanied by a series or arguments supporting the
writer’s or speaker’s viewpoint. Arguments are stated emotionally, or persuasively, and
sometimes opinions may be expressed as if they were facts.

•

Persuasion is concluded with a firm statement of position, restating the writer’s viewpoint

•

Persuasion is usually written in the present tense (English Language), using contrast
preposition such as therefore, or however to relate arguments.

Example of Persuasion
Some examples of persuasion are found in advertisements, newspaper headlines/editorials, political speeches, several programs and articles on current issues, letters to the editor, and pamphlets.
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B. LEARNING
EXPERIENCE DEVELOPMENT
Duration: 4 hours

A. NOTE FOR FACILITATORS
The Indonesian language curriculum is aimed at the mastery of language competence. This competence comprises the ability to understand and compose various forms of text, both verbal
and written. Creativity is needed for developing the learning experience, with the aim of enabling teachers to master systemic learning process and an optimal achievement of the target.
This session offers the creative optimization of the learning phases and steps which can guide
students to achieve competence.

B. OBJECTIVES
After participating in the activity, participants are expected to be able to do the following:
•
•

explain the benefits of the learning experience development;
explore the experience of learning Indonesian language by using various types of
sources effectively and creatively in the learning process.

C. SOURCES/MATERIALS
•
•

Handouts
Paper and markers

•

Visual aid for simulation: pictures
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D. ACTIVITY STEPS

1.

Introduction (15 minutes)
The Facilitator explains the emphasis or orientation of the Indonesian Language subject
and the benefits of the learning experience development activity (15 minutes).

2.

Teaching Simulation (60 minutes)
a.

In this teaching simulation, the facilitator(s) play a role as teachers, and participants
play a role as students. The facilitator simulates a teaching activity illustrating the development of experience in learning Indonesian Language. (45 minutes).

b. This session is continued with a discussion on the benefits of developing learning
experience (15 minutes).
3.

Learning Experience Exploration (90 minutes)
a.

Each participant explores their creativity in developing learning experiences by utilizing various learning sources, such as: mass media, text book, photographs, pictures, and
other sources (30 minutes).

b. Participants discuss in groups the learning experiences. (15 minutes)
c.

Participants develop the learning experiences into a lesson scenario (30 minutes).

d. The participants in groups determine five interesting lesson scenarios (15 minutes).
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4.

Feedback (60 minutes)
Plenary discussion by the facilitators on the activities and the results of the learning experience exploration aimed at demonstrating the characteristics of Indonesian Language learning.

5.

Reflection (15 minutes)
a.

Participants individually reflect on their learning experience related to the relevant
topic.

b.

Participants write down interesting, challenging, confusing matters, and matters to be
studied further.
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SUBJECT SPECIFIC UNIT
ENGLISH LANGUAGE
A. TEXT DEVELOPMENT
Duration: 4 hours

A. NOTE FOR FACILITATORS
Based on the Standard of Content of the subject of English Language, English is oriented towards discourse. Students are expected to be capable of understanding and composing various
verbal and written texts. Basically, every text has a communicative objective, a special language
structure and characteristics. Therefore, before teachers can teach students at schools to be
involved in understanding and composing texts, they themselves need to be famililar with text
types in order to comprehend and compose a variety of text types.

B. OBJECTIVES
After attending the activities in this session, participants are expected to possess the following
capabilities:
•
•
•

Knowing various types of text
Understanding the objective, structure and linguistic features of various types of text
Composing various simple texts
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C. MATERIALS/SOURCES
•

Examples of various types of text

•

Paper and marker

•

Scissors

D. ACTIVITY STEPS

1.

Introduction (15 minutes)
The facilitator explains the emphasis or orientation in the English Curriculum, namely
understanding and composing texts. (15 minutes)

2.

Understanding of Text (60 minutes)
Participants are divided into several groups and each group is provided with various types
of text. They read and try to understand the text and answer questions or retell the same
in their own words to other groups.

3.

Text analysis (60 minutes)
a) Each group analyses the text read. During the analysis, students try to identify the
communicative objective of the text concerned, text structure and the most dominant linguistic features of each of the texts. The results are written down and reported or displayed.
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b) Participants share ideas by walking around to see the results of other groups and give
feedback.
c) The facilitator reinforces the objectives, structure and linguistic features of the text in
general.
d) Participants correct the results of group work.
4.

Composing written texts (75 minutes)
Parcticipants write texts individually. Texts are related to the theme selected in the curriculum mapping and objectives as well as to the most dominant linguistic features of the
texts. The results of the text are exchanged with other groups to obtain inputs. The texts
are corrected, composed and displayed as wall magazines.

5.

Feedback (30 minutes)
Participants share ideas by walking around to see the results of other groups and give
feedback.

6.

Reflection (15 minutes)
a) Participants reflect on the day’s learning experience individually.
b) Participants write down interesting, challenging and confusing matters and those that
need to be studied further.
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F. MATERIAL FOR PATICIPANTS
Attachment

Work Sheet
Group Assignment
1. Read and understand the following texts and explain or retell the content in your
own words to other groups.
2. Discuss in groups to find the communicative objective, structure and the most dominant linguistic features as well as the objective of each type of text. Report and display
the result to be known by others.
3. Compose a text in accordance with the structure, objective and characteristics above.
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Type of Text: ______________________________

Communicative objective

:

Framework/ structure

:

Linguistic features

:

Type of Text : ______________________________

Communicative objective

:

Framework/ structure

:

Linguistic features

:
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Type of Text: ______________________________

Communicative objective

:

Framework/ structure

:

Linguistic features
:

Type of Text: ______________________________

Communicative objective

:

Framework/ structure

:

Linguistic features

:

68

T R A I N I N G

P A C K A G E

3

UNIT 4 : SUBJECT SPECIFIC UNIT ENGLISH LANGUAGE

Type of Text: ______________________________
Communicative objective

:

Framework/ structure :
Linguistic features

:

Type of Text: ______________________________

Communicative objective

:

Framework/ structure

:

Linguistic features

:
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Type of Text: ______________________________

Communicative objective

:

Framework/ structure

:

Linguistic features

:
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B. LEARNING CYCLES
AND STAGES
Duration: 4 hours

A. NOTE FOR FACILITATORS
The Competence-based English curriculum is oriented towards the mastery of discourse competence. Competence is measured by the ability to demonstrate understanding and compose
various forms of verbal and written texts. In order to achieve the mastery of various types of
text, it is necessary to conduct a systematic learning process for an optimal achievement of the
objective. This session offers the cycles, stages and learning steps which can guide students to
achieve discourse competence.

B. OBJECTIVES
After attending the activities in this session, participants are expected to be able to do the
following:
•

Explain English language learning cycles, stages and steps

•

Explaining the purposes/objectives of English language learning steps

C. SOURCE/MATERIALS
•

Handouts

•

Paper and markers

•

Teaching tools for simulation: pictures
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D. ACTIVITY STEPS

1.

Introduction (15 minutes)
The facilitator explains the emphasis or orientation in the English language curriculum (15
minutes)

2.

Teaching simulation (90 minutes)
During the teaching simulation, the facilitator plays the role as a teacher and the participants act as students. The facilitator simulates teaching describing both verbal and written
learning cycles, 4 stages for each cycle.

3.

Discussion (60 minutes)

4.

Feedback (30 minutes)
The facilitator explains about the learning cycles, stages and activities.

5.

Reflection (15 minutes)
a) Participants reflect on the day’s learning experiences individually.
b) Participants write down interesting, challenging and confusing matters and those which
need to be studied further.
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Attachment

LEARNING CYCLES AND STAGES
The final objective of English learning is to develop the students’ competence in communicating
verbally and in writing. Therefore, it is suggested that the teaching learning process apply verbal
and written cycles. Every cycle goes through four stages as indicated in Diagram 3 below. One
stage may take approximately 4 X 180 minutes, hence, the four stages and the two cycles would
take a total of ± 8 X 180 minutes.

Diagram 3: Learning stages and cycles (Hammond et al. 1992:17)
Explanation of each stage is as follows.
1.

Building Knowledge of Field
The first part is called Building Knowledge of Field (BKF) involving activities such as talking or
discussing a selected topic. This activity is conducted in an interactive manner between
teachers and students, students and students, hence, listening and speaking skills start here.
For example, talking about the most popular food among students such as fried rice. Teachers may ask students to participate in developing the vocabulary needed to prepare fried
rice, starting from noun, verb and grammar used for the text, for instance imperative. Learning activity in the form of looking something up can be conducted here, similarly, simple
conjunctions can also be introduced such as and, then, after that, finally etc., because those
words are functional. The cultural element is also discussed in this stage.
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2.

Text Modeling
During the Text Modeling (TM) stage, teachers present conversation texts, for example,
between a mother and a child who are cooking in the kitchen involving directives and
procedures, ordering food at a restaurant, asking for a favor from a shopkeeper, which are
simple and relevant to the child’s life. Here, the listening activity is dominant. Written text
such as recipe is also introduced in this stage by using a language specifically for recipe; this
means without pleasantries, it is compact, concise and the form and element of the text
tend to be fixed, namely: title, ingredients, cooking method, serving method. Reading activity
is dominant in this stage.

3.

Joint Construction of Text
Joint Construction of Text (JCT) means that students work jointly, for example in groups
or in pairs, composing a simple conversation on ways of preparing a dish and then may
compose a recipe for the dish they had talked about. In this stage, it is expected that they
are equipped with knowledge and experience at BKF and MT stages which they can imitate and modify the examples to be applied in a new recipe. Speaking activity is dominant in
this stage. In the writing cycle, joint writing activity is dominant.

4.

Independent Construction of Text
During the Independent Construction of Text (ICT) stage, students are expected to engage in a conversation or monologue involving conversation used in the procedural text in
a new context, in an independent and spontaneous manner. For example, a student may
explain to his/her friend how to prepare fried noodles in a conversation which sometimes
involves a monologue in which he/she needs to use conjunctions. It is possible for students
to talk about a new topic as a development of what has been learned.

In terms of written text, students are expected to be able to write, for example, food recipe he/
she likes independently by using grammar and the writing method they have learned. The readers must be able to understand the result of the writing properly. Students may exchange
recipes or stick the recipes on the wall by providing a picture illustration. It is expected that
students will be able to feel proud of their work results and publicize the same in the class
room. The expected result of this activity is to develop a liking for writing and to encourage
students not to be shy in publicizing their own writings.
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UNIT 4 :

SUBJECT SPECIFIC UNIT
SOCIAL STUDIES
USING INFORMATION SKILLS APPROACH
Duration: 3 hours and 30 minutes

A. NOTE FOR FACILITATORS
This session will provide an opportunity for participants to assess in detail the capability and
skills needed to obtain information (information skills) in the subject of Social Studies.
Social Studies (IPS) is a subject taught from Primary School through junior high school. IPS
assesses a series of events, facts, concepts, and generalizations related to social issues.
At the primary education level, the IPS subject contains materials related to Geography, History,
Sociology, and Economics. Through the IPS subject, students are guided towards becoming
democratic and responsible Indonesian citizens and peace-loving members of the world community.
In the future, students are likely to face tough challenges due to the ongoing changes in the life
of global community. The IPS subject has been designed to develop the knowledge, understanding, and analytical capability towards social condition of the community on
entering the dynamic life of the community. Without information capabilities and skills, students
are likely to face difficulties in the modern world which is full of challenges and competition, and
are unlikely to be prepared to face increasingly rapid changes.
This session will discuss three main activities, namely:
First, steps of the process to obtain information, including discussion of the information
process related to the essence of IPS learning, which among other things, teaches basic concepts of IPS, develops critical and creative thinking capability, inquiries, problem solving, and social skills. (Collecting information, using information and verbal/written communications)
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Secondly, in accordance with what needs to be achieved in the Standard of Content (Ministerial Regulation 22), participants hold discussions to develop their capabilities in obtaining information by selecting certain events (for example earthquake, storm, tsunami, Lapindo mud of
Sidoardjo disasters.)
Thirdly, participants will develop skills for further IPS learning activities, for example by utilizing old newspapers, old magazines and other printed materials as sources of information in
IPS learning.

B. OBJECTIVES
Develop the capacity and skills for obtaining information
•

Demonstrate information skills and relate them to important issues in the IPS subject

•

Apply the understanding of information skills by developing student assignments/questions incorporating higher order questioning skills (refer to Training Book 2) in
accordance with the basic competency to be achieved.

•

Developing further the information skills stage by utilizing newspapers, magazines, electronic media and the community as sources of information

C. SOURCES/MATERIALS
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•

OHP/Power point Presentation

•

Carton paper, scissors, glue and marker

•

2 Photocopies of Primary Curriculum for grades 3, 4, 5 and 6

•

2 Photocopies of Junior Secondary Curriculum

•

Collection of old newspapers and old magazines as well as other print media in accordance with the topic discussed
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D. ACTIVITY STEPS

I.

Introduction (10 minutes)
The facilitator explains briefly session 4 and delves into the perception/knowledge of the
21st century popularly known as information century by raising the following questions:
•

Why is it called an information century?

•

Why is information important?

•

Who needs information?

•

Why information skills?

Groups hold a discussion to answer the questions and convey the results of the group
discussions to the plenary session.
For reinforcement, the facilitator prepares an OHP/Power Point presentation of “Information Skills” after participants have discussed their responses.

2.

Information Skill Modeling (30 minutes)
The facilitator conducts an information skill modeling session by using two events which
have recently occurred, for example: earthquake, tsunami, the Lapindo mud volcano)
Participants are divided into groups of 4/5 persons. Each group is given selected photocopies of different clippings/pictures regarding the events that have occurred. The task of
the groups is to observe the pictures, read the news and to discuss them:
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a.
b.
c.

Why did the events occur?
What are their impacts?
How do we overcome them and what are the obstacles?

The groups should consider the steps of defining, locating, selecting, organizing and presenting their information.
Groups present the results of their discussion or exchange ideas and are responded to
by other groups.

3.

Discussion on Information Skill learning modeling (30 minutes)
Characteristics of learning, sources of learning, other sources of learning, class management, products expected, skills developed.

4.

Development of Plan and Information Skill Learning Materials (60 minutes)
Participants work in grade groups (4th, 5th, 6th grade of Primary School and 1st,2nd ,3rd grade
of Junior Secondary) to develop lesson plans and materials for Information Skills.
(Various student activities, group questions/assignments, management of sources, student
management, student work products expected, skills to be developed)
Groups conduct simulation and obtain feedback.
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WORKING SCIENTIFICALLY
IN SCIENCE
Duration: 6 hours and 50 minutes

A. NOTE FOR FACILITATORS
After finding the topics through curriculum examination, participants identify the main activities which, as much as possible, should be thematic in the learning of science. In conjunction
with the emphasis on competency based curriculum, science learning is based on working
scientifically. After the main activities that are based on working scientifically and the themes are
identified, participants are expected to develop those activities in more details.

B. OBJECTIVES
After attending the activities in unit 4, participants are expected to
•

Design various science learning models based on working scientifically

•

Produce learning activities based on working scientifically under a specific theme

•

Use such activities in a meaningful science learning activity.

C. SOURCES/MATERIALS
•

Power Point Slides

•

Markers and paper

•

Modelling material

T R A I N I N G

P A C K A G E

3

87

UNIT 4 : SUBJECT SPECIFIC UNIT SCIENCE

THEMATIC MATHEMATICS PROBLEM SOLVING LEARNING

D. ACTIVITY STEPS

1. The Facilitator models the following 3 scientific work models (140 minutes).
1.1 Working scientifically model 1 (40 minutes)
a) A simple introduction by the facilitator of working scientifically that can be done in
science activities namely observing-describing-reporting the results of an observation. An observation activity is an information-gathering activity using all 5 senses.
Describing means taking notes in detail and processing further the information
based on similarities, differences and classifications. Reporting observation results
could be done in a variety of creative ways.
b) The Facilitator gives an object for observation (for example, an orange/banana/a
Zalacca or other fruit) to a participant and asks the participant to name one of the
characteristics of the orange. Then the orange is given to another participant and
the characteristics of the orange are also named by that participant. By using the
same method, all the participants will give their inputs on the characteristics/information about the orange. The facilitator writes on the white board all of the characteristics/information pointed out by the participants.
c) Based on the characteristics/information on the orange written on the white board,
participants are asked to make a creative report in writing (for example: reports in
the form of descriptions, tables, programs, poetry, etc.)
d) The participants’ reports are then displayed and the participants are asked to observe the work of others.
1.2 Working scientifically model 2 (50 minutes)
This model emphasizes the essence of science learning as an inquiry process, where
the students make a hypothesis and then provide evidence supporting it based on
88
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observation. Therefore, the participants of the training are reminded beforehand about
the steps of working scientifically (observation-hypothesis-experiment-data analysisreport). The modeled science learning process emphasizes ’Predict, Observe, Explain’
(POE) for every science topic, by using simple and child-oriented mediums/tools, namely
toys.
a) After a 5-minute introduction to POE (Predict, Observe, Explain), which includes
science as a process, why use toys or simple science tools, why use tricks, what is
POE, etc, participants are divided into groups of a maximum of 4 people. Use the
PowerPoint Working Scientifically Model 2: Slide 1, 2, 3, 4, 5 and 6.
b) Each group is given 2-3 kinds of toys (simple material/tools) to describe science
phenomena associated with the toys.
c) The facilitator may give an example beforehand (Scientific Work Model 2 PowerPoint:
Slide 7 and Slide 9). Each group is then asked to demonstrate POE using the materials/tools made available to them (Slides 12, 14, and 15)
d) Each group is asked to demonstrate their understanding. The facilitator then reminds the participants of a certain slogan connected with this POE, namely: if the
teacher is able to ask good questions, that means the teacher is able to teach well,
because asking is thinking.
1.3 Working scientifically model 3 (50 minutes)*
a) In groups, participants are given worksheets filled with problems to be solved.
b) The facilitator gives an introduction about the things that the participants must do
in order to find solutions to the problems at hand.
c) The participants discuss and work in groups to design the tools that they are going
to make. In this particular activity, the participants actively develop their creativity
in designing a device that can protect an egg.
d) Working in groups, participants make the device they have designed. In this activity,
the participants are required to develop their technical skills.
e) Participants conduct tests (according to the steps of scientific exploration) on the
devices they have made.
f) Participants improve their designs and conduct more tests.
g) After the devices have been successfully made and are functioning as expected,
the participants report their work individually.

*In the available amount of time, the participants only have to go until c) in this training.

T R A I N I N G

P A C K A G E

3

89

UNIT 4 : SUBJECT SPECIFIC UNIT SCIENCE

2.

THEMATIC MATHEMATICS PROBLEM SOLVING LEARNING

Scientific Work Examination (15 minutes)
a)

The facilitator shows the slides about scientific work based on the standards-based
curriculum

b) Participants examine scientific work based on the standards-based curriculum
3.

Designing theme-based science Learning-Teaching Activities (165 minutes)
a) Working in groups, participants select one of the identified topics.
b) Participants determine the competence that they would like to achieve in their topics.
c) Participants discuss learning activities for the competence that they would like to
achieve in their topics.
d) Participants write down the activities they have produced on a broadsheet and display them.

4.

Window Shopping (30 minutes)
a) Participants visit and study the displays of other groups.
b) Participants write down points of interest that might be useful to improve each of the
groups’ discussion results and also take notes of the particulars that they have yet to
understand.

5.

Plenary discussion (50 minutes)
a) Participants present their groups’ discussion results, while other groups respond and
provide feedback for improvement.
b) Each group improves their learning activities designed based on the feedback received.

6.

Reflection (10 minutes)
a) Participants reflect on the day’s learning experience individually.
b) Participants write down interesting, challenging, confusing cases, and cases which need
to be studied further.
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ATTACHMENT

WORKING SCIENTIFICALLY
MODEL 1
40 minutes
Sources/Materials
•
•
•

Two oranges (it can also be other objects which activate as many senses as possible)
Broadsheet
Color markers

Activity steps

Notes
The model example for the activity above is an observation on an object (orange) that optimises
the 5 (five) senses. This activity is the development of the skills of scientific work in science
which is vital in the early stages. In the course of further developments, the facilitator will
develop higher scientific work skills by providing a different object to observe, either in amount
or in the type of the object itself. These are the examples of developments.
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WORKING SCIENTIFICALLY
MODEL 2
50 minutes
Sources/Materials
•
•
•
•

OHP (Power Point) presentation material: Toys & Tricks
Broadsheet
Markers
Materials/tools in the form of children’s play-things (straws, balloons, strings, soap water, etc)

Activity steps
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WORKING SCIENTIFICALLY
MODEL 3
50 minutes
Sources/Materials
•

Worksheets

•

Broadsheets

•

Markers

Activity steps
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UNIT 4 :

SUBJECT SPECIFIC UNIT
MATHEMATIC
THEMATIC MATHEMATICS
PROBLEM SOLVING
Duration: 7 hours

A. NOTE FOR FACILITATORS
After finding the topics through examining the curriculum, the participants are expected to
find ideas for mathematical problem solving using themes. The problems, presentations or tasks
to be carried out by students in class are expected to be open ended.

B. OBJECTIVES
After following activities in this unit, participants are expected to have the following abilities:
•

Formulating thematic open-ended problems

•

Finding ideas of open-ended thematic problem solving activities which can be used to
learn mathematics

C. RESOURCES/MATERIALS
•

Power Point presentation slides or transparency

•

Paper and markers
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D. ACTIVITY STEPS

1.

Problem Formulation Exercise (30 minutes)
a) The facilitator starts by giving several examples of open-ended problems and then
discusses them together with the participants (max. 5 minutes) See powerpoint slides
“Examples of open ended problem. ppt”
b) Participants engage in group discussions for formulating open-ended problems according to themes prepared on the previous day (if possible, they should formulate as
many problems as they can)
c) In the groups, participants also discuss the answer keys to the problems formulated
by them. The answer keys are written separately.

2.

Exchanging Problems and Working on Them (30 minutes)
a) One group sends the problems formulated (without any answer keys) to another
group so that each group receives problems formulated by other groups.
b) The problems received are then solved on a separate sheet of paper along with the
complete directions in writing. In this context, participants act as students.

3.

Giving Comments (15 minutes)
a) The group answers, along with the keys given by the group having formulated the
problem concerned are then submitted for comments to other groups.
b) Each group that has received the answer and answer key then study the answer, the
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problem’s clarity, and other aspects of the answer and the problem. This group is
invited to write their comments or suggestions on a separate sheet of paper. Sentence improvements, new problem suggestions and other matters are written on a
separate sheet of paper.
c) Further comments are discussed from participants who have formulated and participated in solving the problems.
d) The agreed results are then displayed.
4.

Identifying Thematic Problem Solving Ideas (320 minutes)
a) The facilitator presents several examples of the use of themes for mathematic problem solving (please refer to powerpoint slides “Thematic Mathematics Learning.ppt”
and “Additions if Needed.ppt”
b) In the groups, participants are requested to select activities for identified themes or
topics, identify aspects of the activities and then identify the mathematic competencies that can be learnt thematically using those aspects. (Please refer to presentation
slides “Competency Identification and Learning Ideas Format”)
c) Participants write down the activities produced on plain sheet of paper and display
them.

5.

Reflection (15 minutes)
a) Participants individually reflect on their learning experience today.
b) Participants write down interesting, challenging, confusing things and those that need
to be studied further.
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E. ATTACHMENT
1.

Example of Open Ended Problems
Problem #1
•

Draw a square of 1 area unit size

•

Draw a shape in the square in such a manner that its area is equal to ½ area unit.
- If the shape in the square is a triangle, how many are there? Is there an easy way of
doing it?
- If the shape in the square is a square, how many are there? Is there an easy way of
doing it?
- If the shape in the square is a rectangle, how many are there? Is there an easy way
of doing it?

Problem #2
•

Pay close attention to your body parts, e.g. hands, arms, feet, toes, fingers, calves, chest,
stomach, hips etc. Identify those parts and measure the length of each.

•

Which of these body parts pairs have about 1:1 ratio in length?

Problem #3

2.

•

Draw two equal shapes which will produce a square if combined

•

Draw a pentagon with a size ratio of its sides being 2: 3 with squares having less than
9 cm of area.

Thematic Mathematic Problem Solving Ideas
Setting up a Shop
•

The aspects of setting up a shop which can be used for mathematics learning are,
among other things, as follows:
- Determining the layout or design of the shop (the size and shape of each component)
- Determining the types and volume to be sold in the shop (goods to be purchased,
mode of transportation used, available budget, etc.)
- Determining profits (selling price, buying price, percentage, taxes, etc)
- Determining employees needed (total number, position, types of tasks, schedule,
salary, etc.)
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- Determining Advertising (Types, time, media, etc)
•

An Example of Assignment (could be a 4-5 week assignment): Develop a plan to build
a shop at a supermarket by considering the aspects above

•

Possibilities for development:
The students are asked to make a miniature shop in the class which can be used for
role plays (selling, buying, paying tax, etc.)

Routine Bathing Activity
•

Aspects in the bathing activity that can be used for thematic mathematic learning
include, the following, among other things:
- Types of bathing tools (shower, scoop)
- Time taken to bathe per person (whether there is a difference between morning
and evening baths)
- Bathing frequency
- The numbers of scoops
- The size of the drainage hole
- The amount of shower water per minute
- Water Basin from the well or public utility (PAM)
- The cost of utility rent (PDAM) or digging a well
- Water channels for the garden (cement, sand, stones, chalk, workers, etc.)
- Water filter (sand, charcoal, etc.)

•

An Example of Assignment (could be a four or five week assignment): Design an efficient way of bathing and the use of waste water channel to maximize family cost
efficiency

The spread of dengue fever
•

Aspects of the spread of dengue fever that can be used for thematic mathematics
learning include the following, among other things:
- The population size of the dengue mosquitoes at a certain place (breeding means,
breeding place, lifetime, etc.)
- Flying distance (measurements of flight, flying habits)
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- Bites per day (biting time, duration of a bite, etc.)
- Infecting humans (virus lifetime in the body, incubation period, etc.)
- The size of human population (in a certain radius, age, work habits, etc.)
•

An Example of Assignment (could be a 4-5 week assignment): how to find a simple
mathematical model (maybe this is more appropriate for junior secondary school students) which can be used to predict the virus development

Notes:
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•

All of these problems need to be adjusted to the students’ learning readiness level.

•

The skill to look for information also needs to be developed. Therefore, it does not
mean that the teacher has to know all requirements to set up a shop, or the spread of
dengue fever. However, make an effort to be sure the information is available around
or within the reach of the students and teachers. Do not give tasks with no available
information needed to solve them.
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CURRICULUM
BASED PLANNING
Duration: 6 hours and 30 minutes

A. NOTE FOR FACILITATORS
In unit 3, participants have tried to explore and collect themes related to basic competencies in
the curriculum which can be used for learning. In unit 4, training participants have also determined certain themes and have also tried to explore various learning activities and thematic
based learning.
The above procedures need to be used as reference in the preparation of thematic learning
plans. In this unit, participants will be trained to prepare thematic plans. Participants will be
asked to plan the materials which will be taught through the theme, the basic competencies that
can be achieved, the time allocations provided, the sequence of presentations, and success
indicators per basic competency.

B. OBJECTIVES
1.
2.

To produce a thematic plan based on the identified themes.
Incorporating the use of learning activities, indicators, learning resources, time allocations, and results that are developed in the special sessions per subject in the preparation of the Lesson Plan.

C. RESOURCES/MATERIALS
1. Power point slides
2. Results of units 3 and 4
3. A large piece of paper/markers
T R A I N I N G

P A C K A G E

3

117

UNIT 5 : CURRICULUM-BASED PLANNING

D. ACTIVITY STEPS

1.

Introduction (10 minutes)
This part relates the results of units 3 and the work plan in unit 4

2.

Preparing a thematic plan (150 minutes)
•

Participants select one theme to be developed into a thematic plan per subject. Initial
classes can specifically select two subjects (mathematics and natural science) to be
included in the thematic plan.

•

Participants develop a thematic plan in accordance with the directions provided in
the following table.
- Directions to fill the columns :
a. Basic competency: fill this column with basic competency in accordance with
the theme concerned.
b. Learning activities: look for various learning activities which are intended to
achieve basic competency. These learning activities are general in nature (not
detailed as in the Lesson Plan).
c. Indicators: to fill this part, reconsider learning activities that have been formulated. What are the indicators that can be derived from the learning activities?
d. Learning resources: learning resources are written or designed based on learning activities. Different learning resources can be used for each learning activity.
e. Time allocation: time allocation is fixed for each learning activity (how much
time is needed to carry out the learning activity).
f. Assessment: design several types of assessments which can be formulated for a
learning activity (one theme).

118

T R A I N I N G

P A C K A G E

3

UNIT 5 : CURRICULUM-BASED PLANNING

Theme Plan
School name
Subject
Class/semester
Theme
Competency Standard

3.

:
:
:
:
:

Discussion on thematic plan results (30 minutes)
The facilitator invites participants to share the results of the group work. Sharing of
alternatives can vary depending on the situation at the time. It can be in the form of
presentations in front of the class, working visits, visit activities, etc.

4.

Thematic plan revision (20 minutes)
After the sharing session, participants return to the groups to improve the plan that they
have prepared to incorporate the inputs received.
The facilitator asks participants to display their group work and write learning journals.

5.

Preparing Lesson Plans (120 minutes)
In the next step, the participants are assigned the task to prepare a Learning Implementation Plan using format 1 or 2 in groups.
Participants develop their Lesson Plans per subject consisting of the following:
•

Learning Activities (with an emphasis on the students’ learning experience)

•

Indicators
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•
•
•
6.

Time Allocation
Learning Resources
Development of Types and Instruments of Assessment

Discussion on Lesson Plans (40 minutes)
‘Sharing’ is conducted to evaluate each other and to provide inputs related to the Lesson
Plans prepared

7.

Lesson Plan revision (20 minutes)
Participants improve their Lesson Plans based on inputs from other participants/groups
The facilitator reemphasizes the importance of the Lesson Plan, i.e:
•

Lesson Plan components are: basic competency, learning activities, indicators, assessment, time allocation, and learning resources

•

Lesson Plans can be developed / improved further if time allows.

Attachment:
1.

120

Slide (Powerpoint/transparency) “Theme Plan”
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ASSESSMENT
AND EVALUATION
Duration: 3 hours

A. INTRODUCTION
Assessment is evidence gathering conducted purposefully, systematically, and continuously
and is used to evaluate students’ competencies.
The assessment process includes the following:
•
•
•

Providing an opportunity for the students to demonstrate their competencies.
Gathering and recording evidence of students’ demonstrated competencies
Using evidence to conduct a thorough assessment of the students’ performance in
those competencies.

Assessment provides feedback on students’ progress to the students themselves, teachers and
parents. Assessment also helps teachers to make decisions based on the students’ needs, and
the learning program planning guidelines.
Assessment should be an inseparable part of the learning program. Teachers need to note
evidence of learning in the course of the students’ daily activities. This evidence will demonstrate the attainments/non-attainments of students.
This session introduces assessment and evaluation in the operational curriculum or better
known as Education Unit Level Curriculum. Participants gather and record information on
students’ progress towards the desired competence.

B. OBJECTIVES
After the training, participants will be able to:
• Identify various assessment techniques and make decisions about its accuracy
• Collect data/information through focused observation
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•

Use assessment of gathered data for assessment of students’ progress towards competencies.

C. RESOURCES
•
•
•

Paper
Pencil/markers
Power point Unit 6

D. ACTIVITY STEPS

1.

Introduction (5 minutes)
The facilitator presents this session by stating that assessment is needed to find out about
the students’ learning results. Assessment provides feedback on the students’ progress
for the students themselves, teachers and parents. Assessment also helps teachers to
make decisions on the needs of the students and the learning program planning guidelines.

2.

Differences between Assessment and Evaluation, along with the types of
assessment (20 minutes)
a) Discuss in groups the following questions:
• What is assessment and evaluation?
• What is the purpose of assessment?
• What may be different when conducting competency based curriculum assessment?
b) Group report, the facilitator shows slide PP 1-5 on “Assessment and Evaluation”. Discuss and compare each person’s definition and perception.
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c) The group carries out brainstorming on all types of assessments that they know.
Discuss the most frequently used type of assessment and how assessment has been
conducted in their programs so far. Groups are asked to discuss ways of conducting
assessment activities: e.g., whether they plan for each subject unit or whether there is
a plan for end of semester assessment? How do they decide on what has to be assessed?
3.

Reinforcement /enrichment of the types of Assessment (10 minutes)
The facilitator shows slides 6 – 9 (Powerpoint/transparency). Discuss the existing types
of assessment and what they are used for. Emphasize that there are several types of assessment that will be learnt in this session i.e. focused observation, conversation, and product.
Introduce focused observation, conversation and product as valuable tools to gain information on students’ progress.

4.

Development of a Simple Assessment tool / checklist (90 minutes)
a) Show slides PP 10 – 11. Break the group into 3 small groups, each small group is asked
to develop categories on a checklist that will be used to carry out focused observation, and assessment using conversation and product. The facilitator explains the types
of activities which will be demonstrated and assessed using focused observation, conversation, or product (20 minutes).
b) Participants are asked to practice using the checklist by taking one of the theme plan
results (unit 5) and developing the required checklist (can be for product, focused
observation, and interview) (30 minutes)
c) Show the result of a student’s work. Using the checklist, participants are asked to
express competence acquired by the student based on his or her work e.g: commenting on ideas, word selection, punctuation, etc. (10 minutes)
d) Discuss assessment results in the group and identify things which can be done by the
teacher after seeing a student who could only develop 2 simple sentences based on
his or her observations on a plant.
e) Based on the assessment result using the checklist, participants are asked to report 12 sentences on the learning result of the students. (10 minutes)

5. Assessment Tasks for Thematic Planning (30 minutes)
Participants look at their thematic plans and decide the types of assessment that will be
used and what is going to be assessed. They add this information onto their map for a 3-4
week program. The teacher has to decide which task/activities will provide useful evidence
on the students’ performance towards competency achievement. The three tasks during
the unit/theme completion are sufficient to measure the desired competency.
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6. Sharing experiences and revision (25 minutes)
The groups display the thematic plans which have been complemented with the assessment. Other groups observe, study and give suggestions for improvements. After receiving
sufficient inputs, the group improves their assessment components in the thematic plan.

Attachment:
1.

Slide (Powerpoint/transparency) “Assessment and Evaluation”

2. Slide (Powerpoint/transparency) “Types of Assessment”
3. Slide (Powerpoint/transparency) “Checklist Development”
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A. INTRODUCTION
The main purpose of the PAKEM 3 training
program is to ensure that teachers can practice Thematic and Contextual Learning continuously in their classes for 3-4 weeks. The
educational supervisors, including overseers
and principals, must also be able to monitor
and develop The Thematic and Contextual
Learning at their schools. Regional facilitators
(trainers) are expected to have practiced this
learning process so that they can accompany teachers in classes to assist them directly in the development and implementation of the Thematic and Contextual Learning. This activity is done after the training.
Assignments that must be observed during the course of the post-training activities include:
1.
2.
3.
4.
5.
6.

Practicing the plans made during the training (6-8 meetings/one theme)
Making teaching journals after teaching practice.
Performing several types of assessment in teaching practices and making checklists.
Collecting some of the students’ works.
The results of the activities as intended in points 1 to 4 are collected and discussed in
a consultation meeting at a time that will be determined later.
During the discussion, facilitators/participants share their experiences on the post-training
activities.
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B. OBJECTIVES
After the training, the participants will be capable of:
•
Developing a thematic learning model at their respective schools.
•
Practicing thematic learning in their respective classes.
•
Reflecting the results of the practice with their colleagues in various teachers’ profes
sional development forums.

C. SOURCES
•
•

Paper
Pencils/markers

D. ACTIVITY STEPS

1.

Thematic Model Development (180 minutes)
In this session the facilitator assists the participants to develop a thematic model. This
activity is an integrated activity in the training/TOT PAKEM 3. If it warrants improvements,
this activity can be conducted in KKG ( Primary teachers working groups) or MGMP (
junior secondary teachers working groups) forum.

2.

Preparing Thematic learning Plan (120 minutes)
This activity is conducted individually at the participants’ respective schools. To improve
the results of this activity, the participants may discuss it with their colleagues in a KKG/

134

T R A I N I N G

P A C K A G E

3

ATTACHMENT : POST - TRAINING ACTIVITIES

MGMP activity. Most of this plan will have been developed during the training workshop,
ready for implementation upon participants’ return to their schools.
3.

Thematic Learning Practice (3 – 4 weeks)
At their respective schools, participants teach their thematic plans. This learning method is
to be applied for 3-4 weeks until all thematic lessons developed are completed.

4. Sharing Thematic Learning Practice Experience (180 minutes)
Participants meet again in a one day workshop held in their district. Guided by the facilitator, the participants take turns to share their experiences in applying thematic learning at
their respective schools. The other participants note down the strengths and weaknesses
occurring during the practice.
5.

Analysis of the Success and Obstacles of Thematic Learning Practice (120 minutes)
Participants hold group discussions on the thematic learning practice. They shall also
discuss the obstacles they’ve encountered in practicing thematic learning. The results of
the discussions will be displayed and visited in turns by other groups.

6.

Thematic Model Improvement (120 minutes)
The results of the discussion as intended in step 5 are then applied to revise the thematic
model that has been developed. The participants improve their thematic models and also
make corrections to their thematic learning plans.
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